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New Bedford’s Writing Expectations 
 

Routine writing: New Bedford School District will expect daily routine writing for one half hour each 
day, such as short constructed-responses to text-dependent questions, building content knowledge 
and to provide opportunities for reflection on a specific aspect of a text or texts. Routine written 
responses to such text-dependent questions allow students to build sophisticated understandings of 
vocabulary, text structure and content and to develop needed proficiencies in analysis. 

 

Narrative Writing expectations: Narrative writing will be practiced weekly within the Reading 
Street curriculum and Writing to Sources text. Students will also be given Common Formative 
Assessments (CFAs) twice per year to assess their narrative writing skills at the beginning of the 
school year and the end of the school year. 

 

Narrative writing offers students opportunities to express personal ideas and experiences; craft their 
own stories and descriptions; and deepen their understandings of literary concepts, structures, and 
genres (e.g., short stories, anecdotes, poetry, drama) through purposeful imitation. It also provides 
an additional opportunity for students to reflect on what they read through imaginative writing and to 
practice sequencing events and ideas through narrative descriptions 

 

Literary Analysis and Research Simulation (Informative/Explanatory and Argument Writing): 
Informative/Explanatory and Argument writing will be practiced weekly within the Reading Street 
curriculum and Writing to Sources text. Students will also be given Common Formative 
Assessments (CFAs) twice per year to assess their literary analysis and research simulation writing 
skills at the beginning of the school year and the end of the school year. 

 

Informative/Explanatory and Argument writing should put a premium on asking and answering 
questions using key details in the text.(RL/RI.K.1), as well as on drawing, dictating, and writing to 
narrate a single event or several loosely linked events in the order that they occurred (W.K.1, 
through W.K. 5.) These responses can vary in complexity from drawing and labeling to writing and 
composing opinion pieces in which they tell a reader the topic or name of the book they are writing 
about. Students will state an opinion or preference about the topic or book with guidance and 
support from adults. Students will participate in shared research and writing projects by exploring a 
number of books by a favorite author and express opinions about them. Over the course of the 
year, with guidance and support from adults, students will be able to gather information from 
provided sources to answer a question. 
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Writing to Sources 

Reading Street Common Core Writing to Sources provides comprehensive flexible resources for 
writing instruction for students in Kindergarten utilizing Common Core State Standards for Writing. 
Writing to Sources utilizes the 3 PARCC writing genres: Narrative, Argument/Opinion, and 
Informative/Explanatory. 

 

Writing to Sources includes six units of instruction that focus on a specific mode of writing and is 
comprised of three types of writing tasks that are associated with the Common Core Standards. 

 

Write Like a Reporter within the Writing to Sources writing instruction has students respond to one 
source the main selection anchor text by citing evidence from the text. Write Like a Reporter also 
requires the students to complete sentence frames with their teacher such as: A is an animal. 
A is a plant. Students need to look back at the text and choose a sentence that contains 
information from the text and rewrite them. 

 

Connect the Texts writing instruction within the Writing to Sources has students write to two 
sources: the main selection anchor text and the paired selection. Students will cite evidence from 
the texts with teacher support their findings on a T-chart and using sentence frames as indicated in 
the Writing to Sources-Connect the Texts Informative/Explanatory student prompt. 

 

Prove It! Writing instruction is yet another writing opportunity within the Writing to Sources writing 
instruction that gives students opportunities to demonstrate their understanding while collaborating 
with their peers and teacher. Students analyze multiple sources within a unit and cite evidence from 
the texts. 

 

Connect the Texts within the Writing to Sources writing instruction provides you with additional 
lessons for students to practice the different genres within each mode of writing. 

 

Writing to Sources Lessons 
 

Every lesson in Writing to Sources has a Student Prompt reproducible. The prompts ask students 
to reread passages from the Reading Street student edition and complete writing tasks. The 
engaging tasks provide students with opportunities to analyze, synthesize, and evaluate texts and 
create their own written responses. Students then share their responses in collaborative 
discussions with their peers. 

 

More Connect the Texts in the Writing to Sources writing instruction provides additional lessons 
specific to writing forms within all modes of writing; argument, informative/explanatory, and 
narrative are included. 

 

Kindergarten students reread several selections from the units and take notes on the sources. They 
respond to three evidence-based short response questions, using details from the texts. They 
discuss their ideas in small, collaborative groups and then write Narrative, Argumentative/Opinion, 
and Informative/Explanatory responses. Using evidence from the text, students will write or dictate 
an event from the story involving a character (narrative), or object (informative) that gives 
information about the character or object they have chosen based on fiction or non-fiction stories. 
They use words, illustrations, sequence of events, evidence from the text; facts and details, 
transition words, words/phrases to link reasons for opinions, and compare and contrast common 
character traits. 
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Daily Writing Routine and Expectations 

  During the Literacy Block, teachers must create a writing block for 30 to 40 minutes daily for 
the following writing instruction. 

  All students will have a writing folder for their writing pieces and instructional reference sheets 
needed to complete the writing process. (transition words, adjectives, examples of dialogue, 
etc.) 

 

Day 1: 

In the Reading Street teacher’s manual, teachers will follow the Writing instruction on Day 1 for 
the writing block. 

 

Day 2: 

In the Writing to Sources Book, utilize the “Connect the Text” from Day 4 in the Reading Street 
teacher’s manual from the previous week. Refer to the Writing to Sources information as referenced 
in the margin (on Day 4) as your instruction. 

 

Day 3: (Writing Block) 

Reading Street, My Skills Buddy Book: From My Skills Buddy; Think, Talk, and Write, students must 
complete #3, Look Back and Write as part of their weekly assessment. Students will close read rand 
annotate the text to find text evidence with their teacher during reading, and then during their writing 
block, students will use the fact and details from their close read and cite evidence to write their 
responses. 

 

Day 4: 

In the Reading Street manual, teachers will complete the Extend the Concept section for the writing 
block. 

 

Day 5: 

Reading Street teacher’s manual: Refer to Writing to Sources as referenced in the margin on Day 3 
and follow the directions cited for Write Like a Reporter in the Writing to Sources text. 

 

Day 6: 

Use Day 6 to conference with the students and to provide feedback using one writing piece during 
the week as a formative assessment tool. The student will choose the writing piece to improve, and 
the teacher will provide feedback to the student to improve and enhance their writing piece to 
become a polished, finish piece of writing. 

 

Teachers may want to utilize more than 30 minutes on Day 6 to conference with students, or an 
additional day may be needed. 

 

Note: 
Reading Street College and Career Unit Tests: 

Students will no longer be required to complete the writing section. The writing expectations 
will be utilized through the Writing to Sources assignments and the Common Formative 
Assessment writing assessments. 
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ELA/Literacy Standards for Kindergarten 

The Common Core State Standards call for students in Kindergarten to gain adequate exposure to 
a range of texts and tasks. Students will build their stamina and skill to actively engage in group 
reading activities with purpose and understanding (RL/RI.K.10) such that they can ask questions 
about key ideas and details, identify characters, settings, and major events in a story and ask and 
answer questions about unknown words in a text. (RL/RI.K.4) Students will be able to name the 
author and illustrator of a story and define the role of each in telling the story and be able to 
recognize common types of texts (e.g., storybooks, poems). (RL./RI.K.5/K.6) They are expected to 
identify and respect traditional poetry for children: rhyme; regular beats; and repetition of sounds, 
words, and phrases. (R.L.M.A.8.A.) Students will contrast adventures and experiences of 
characters in familiar stories. (R.L.K.9.) 

 

When participating in class, students should confirm understanding of key ideas and details by 
asking and answering questions, and to confirm understanding of a text read aloud by requesting 
clarification about what was read in ways elaborated in the Standards for Speaking and Listening. 
Reading complex texts that range across literature, history, the arts, and the sciences will also build 
the vocabulary skills of students as well as improve their fluency and confidence, leading to 
success in later grades. 

 

One new Writing Standard that begins in grade K supports the students’ active engagement in 
group reading activities with purpose and understanding which requires them to draw evidence 
from literary and informational texts to be able to identify characters, settings, and major events, 
including key ideas and details. 

 

The Standards for Reading: Foundational Skills specifies that students demonstrate the 
understanding of the organization and basic features of print, demonstrate the understanding of 
spoken words, syllables, and sounds (phonemes), and apply grade-level phonics and word analysis 
to skills in decoding words in addition to the continued development of word analysis skills (RF.K.1- 
K.3). Reading fluency and comprehension assessments administered at the start of the year (and 
throughout the year as necessary) should be used to determine a student’s fluency and 
comprehension level. Students not yet fluent and students learning English will need direct fluency 
instruction. Like their more proficient peers, they will need opportunities to build fluency through 
guided reading and opportunities to read a text with purpose and understanding (RF.K.4). 
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Writing to Texts 

Exploring Fiction and Nonfiction 
 
While reading with your child, start asking: is this real or imaginary? A priority under the Common Core 
Standards is to make sure even kindergarten children get equally comfortable reading fiction and 
nonfiction. This doesn’t mean kindergarten classics like Where the Wild Things Are and Curious 
George are being shelved, just that kindergarten students should encounter nonfiction, too. 

 
According to the Common Core, the goal is for kindergartners to split their time between stories and 
information (think dinosaurs, trees, and starfish) while learning the differences between the two types 
of text. By the end of kindergarten, your kindergarten students should be able to recognize stories and 
poems, and find the name of a book’s author and illustrator with the understanding that the author 
wrote the words and the illustrator drew the pictures whether the book is a true story or a truly 
wonderful tale. 

 

Building a knowledge bank 
 
We read to spark our imaginations, to experience new adventures, to learn about the world. All are 
synonymous with reading to gain knowledge. Common Core emphasizes the idea that being a good 
reader is more than reading the text in front of them; even kindergartners need grow their 
understanding of the world by integrating new information into what they already know. Think of it as 
your kindergartner opening a knowledge bank account and filling it with accumulated information. 
Key skills that will help your kindergartner build knowledge include being able to retell familiar stories; 
identify characters, setting, and major events in a story; compare and contrast characters and events 
in different stories; describe how two people, events, ideas, or facts are connected; talk about the 
similarities and differences between two books on the same topic; and engage in group reading 
activities by listening and asking and answering questions. 

 

Show me the evidence! 
 
“Read like a detective, write like an investigative reporter” is how David Coleman, one of the principal 
architects of the Common Core, explains the emphasis on evidence. In kindergarten, this really just 
means finding and literally pointing to answers to questions. To answer "How did The Man with the 
Yellow Hat first spot Curious George?", your child could show evidence by flipping through the pages 
and finding the words or the picture of the scene. (Tip: "Reading" pictures is a great sign of your 
kindergartner's reading progress). 

 
Kindergarten students’ main skills are: 

 
• Asking and answering questions about details in books and showing exactly where those answers 
show up in the text or illustrations; 
• Being able to discern a book's main point and using the text or images to show how the author 
makes this point; 
• Connect a book's illustrations to the exact words they illustrate. 
Want to make this kinder-friendly and fun? Put on a police officer hat when you and your child are 
searching for evidence. 
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For Reading and Writing in ELA/Literacy 
 

Students are expected to answer questions and ask questions about key details in a text through 
the lenses of the following skills rooted in the standards. 

 

Cite evidence: The goal of close, analytic reading is for students to be able to discern and cite 
evidence from the text to support their assertions. In grade K, students should refer to key details 
and examples from the text when explaining what the text says explicitly. (RL/RI.K.1). 

 

Analyze content: The content of each text should determine which standards (RL/RI.K.2-9 and 
SL.K.1-3) to target, allowing teachers to focus instruction and ensure that all the standards have 
been taught by the end of the year. 

 

Study and apply grammar: While grammar is meant to be a normal, everyday part of what 
students do, students should be taught explicit lessons in grammar as they read, write, and speak, 
guided by L.K.1-2. 

 

Study and apply vocabulary: To focus vocabulary instruction on words that students would be 
encouraged to use in writing and speaking, students should be given 5–10 Tier 2 academic words 
per week for each text (L.K.4-6). Students require multiple exposures to targeted vocabulary words 
in authentic contexts to retain an understanding of the words’ meaning(s) and use the words 
effectively when writing and speaking. 

 

Conduct discussions: Students should engage in a range of collaborative discussions (one-on- 
one, small group, teacher-led), enabling them to build effectively on one another’s ideas while 
clearly explaining their own (SL.K.6). 

 

Report findings: Students should orally tell a story, recount an experience, or report on a topic or 
text in an organized manner using appropriate facts and relevant, descriptive details to support 
main ideas or themes while speaking clearly, at an appropriate pace (SL.K.4-6). 
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Writing Standards Progression from Grade K to Grade 1 

 
In grade Kindergarten, students write with increasing sophistication to present the relationships between 

ideas and information efficiently. Additionally, students are expected to demonstrate sufficient keyboarding 

skills to produce and publish writing. They are also expected to meet the grade-specific grammar and 

conventions standards and retain or further develop the skills and understandings mastered in preceding 

grades (refer to L.K.1-2). 

 

Use a combination of drawing, dictating, and writing to 
compose opinion pieces in which they tell a reader the topic 
or the name of the book they are writing about and state an 
opinion or preference about the topic or book (e.g., My 
favorite book is..). 

Write opinion pieces in which they introduce the topic or 
name the book they are writing about, state an opinion, 
supply a reason for the opinion, and provide some sense of 
closure. 

 

 

Use a combination of drawing, dictating, and writing to 
compose informative/explanatory texts in which they name 
what they are writing about and supply some information 
about the topic. 

Write informative/explanatory texts in which they name a 
topic, supply some facts about the topic, and provide some 
sense of closure. 

 

Use a combination of drawing, dictating, and writing to 
narrate a single event or several loosely linked events, tell 
about the events in the order in which they occurred, and 
provide a reaction to what happened. 

 
M.A.3.A. With prompting and support, write or dictate 

poems with rhyme and repetition. 

Write narratives in which they recount two or more 
appropriately sequenced events, include some details 
regarding what happened, use temporal words to signal 
event order, and provide some sense of closure. 

 

(Begins in Grade 3) (Begins in Grade 3) 

 

With guidance and support from adults, respond to 
questions and suggestions from peers and add details to 
strengthen writing as needed. 

With guidance and support from peers and adults, focus 
on a topic, respond to questions and suggestions from 
peers, and add details to strengthen writing as needed. 

 

With guidance and support from adults, explore a variety of 
digital tools to produce and publish writing, including in 
collaboration with peers. 

With guidance and support from adults, use a variety of 
digital tools to produce and publish writing, including in 
collaboration with peers. 

 

Participate in shared research and writing projects (e.g., 
explore a number of books by a favorite author and express 
opinions about them). 

Participate in shared research and writing projects (e.g., 
explore a number of “how-to” books on a given topic and 
use them to write a sequence of instructions). 

 

With guidance and support from adults, recall information 
from experiences or gather information from provided 
sources to answer a question. 

Recall relevant information from experiences or gather 
relevant information from print and digital sources; take 
notes and categorize information, and provide a list of 
sources. 

 

(Begins in grade 4) (Begins in grade 4) 

 

(Begins in grade 3) (Begins in grade 3) 

Grade K, Standard 1 (W.K.1) Grade 1, Standard 1 (W.1.1) 

Grade K, Standard 2 (W.K.2) Grade 1, Standard 2 (W.1.2) 

Grade K, Standard 3 (W.K.3) Grade 1, Standard 3 (W.1.3) 

Grade K, Standard 4 (W.K.4) Grade 1, Standard 4 (W.1.4) 

Grade K, Standard 5 (W.K.5) Grade 1, Standard 5 (W.1.5) 

Grade K, Standard 6 (W.K.6) Grade 1, Standard 6 (W.1.6) 

Grade K, Standard 7 (W.K.7) Grade 1, Standard 7 (W.1.7) 

Grade K, Standard 8 (W.K.8) Grade 1, Standard 8 (W.1.8) 

Grade K, Standard 9 Grade 1, Standard 9 (W.1.9) 

Grade K Standard 10 (W.K.10) Grade 1, Standard 10 (W.1.10) 
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Transition Words and Phrases 
 

(Grades K-2) 
 

Words or phrases to help sequence 
ideas or transition betweensentences 
or paragraphs 

first... second... third... 

in the first place... also... lastly 
after 
afterwards 
as soon as 

at first 
at last 
before 
before long 
finally 
in the meantime 
later 
meanwhile 

next 
soon 
then 

 
 
 

Words or phrases to show location 

above 
across 
around 
behind 
beside 
between 
in back of 
in front of 
inside 
near 
outside 
over 
under 

Words or phrases to show time 

while 

meanwhile 

soon 
then 
after 
second 
today 
later 
next 
tomorrow 
afterward 
as soon as 
before 
now 
next week 

about 
when suddenly 
during 
until 

yesterday 

finally 

 
 
 

Words or phrases to indicate more 
information 

besides 
furthermore 
in addition 
in fact 

 
 
 

Words or phrases to help conclude a 
piece of writing 

in conclusion 
finally 
lastly 
to sum up 
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Common Formative Assessment-Narrative Writing 
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Writing 3.Use a combination of drawing, dictating,and writingto narrate a single event or several loosely linked events,tell about the events inthe 
order in which they occurred,and provide a reaction to what happened. 
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Unit 1 

Narrative Writin g Rubric 

Score Narrative Focus Organization 
Development 

of Narrative 

Language and 

Vocabulary 
Conventions 

 
 

4 

Narrative clearly tells 

what the character 

does. 

Narrative has an 

easy-to-follow 

event (plot). 

Narrative includes 

effective use of 

details. 

Narrative uses 

sensory language. 

Narrative has 

correct use of 

conventions. 

 

 
3 

Narrative tells what the 

character does. 

Narrative has an 

event (plot). 

Narrative includes 

adequate use of 

details. 

Narrative uses some  . 

sensory language. 

Narrative has a 

few errors but 

is completely 

understandable. 

 

 

2 

Narrative may tell a 

little about what the 

character does. 

Narrative's event 

is confusing. 

Narrative includes 

only a few details. 

Language in narrative 

is not sensory. 

Narrative has some 

errors in standard 

conventions. 

 
1 

Narrative may be 

confusing. 

Narrative has lttle 

or no apparent 

plot. 

Narrative includes 

few or no details. 

Language in narrative . 

is confusing. 

Narrativeis hard to 

follow because of 

frequent errors. 

 
- 0 

Narrative gets no credit i f it does not demonstrate adequate command of narrative writing traits. 

- 
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Unit 2 • Week 2 • Nature Spy 



 

i Common Core State Standards   . ·. 

 

 

Connect the Texts 

Informative/Exp lanatory 
 

 

Student Prompt, p.48 Read Nature Spy and "The Three Wishes." Tell about 

what is real and what is make-believe. Write a sentence about something real. 
 

 

 

Writing to Sources Have children review Nature Spy and tell about some things 

the girl sees outside.Ask them if this is a real or make-believe story. Have them 

give details from the selection to support their choice. Repeat the process with 

"The Three Wishes" in My Skills Buddy, pp. 50-51 (Teacher's Edition, pp. 197 and 

294a). Then make a T-chart on chart paper with the headings Real and Make 

Be/ieve. Record children's responses as they tell what is real or make-believe from 

each selection. Have children write or dictate a sentence using the frame: The girl 

sees a real outside. 
 

   nformative/Explanatory Wri ting Rubric 

Score Focus Organization 
Development 

of Evidence 

Language and 

Vocabulary 
Conventions 

 

4 

Main idea is clearly 

conveyed and well 

supported; response 

is focused. 

Organization 

is clear and 

effective, creating 

a sense of 

cohesion. 

Evidence is 

relevant and 

thorough; 

includes facts 

and details. 

Ideas are clearly and 

effectively conveyed, 

using precise language 

and/or domain-specific 

vocabulary. 

Command of 

conventions 

is strongly 

demonstrated. 

 

 
3 

Main idea is clear, 

adequately supported; 

response is generally 

focused. 

Organization is 

clear, though 

minor flaws may 

be present and 

some ideas may 

be disconnected. 

Evidence is 

adequate and 

includes facts 

and details. 

Ideas are adequately 

conveyed, using both 

precise and more 

general language; 

may include domain- 

specific vocabulary. 

Command of 

conventions 

is sufficiently 

demonstrated. 

 

 

2 

Main idea is 

somewhat supported; 

lacks 

focus or includes 

unnecessary material. 

Organization is 

inconsistent, 

and flaws are 

apparent. 

Evidence is 

uneven or 

incomplete; 

insufficient use of 

facts and details. 

Ideas are 

unevenly 

conveyed, using 

overly-simplistic 

language; lacks 

domain-specific 

vocabulary. 

Command of 

conventions is 

uneven. 

 
1 

Response may be 

confusing, unfocused; 

main idea insufficiently 

supported. 

Organizatio

n is poor or 

nonexistent. 

Evidence is poor 

or nonexistent. 

Ideas are conveyed 

in a vague, unclear, 

or confusing manner. 

There is very 

little command of 

conventions. 

0 
The response shows no evidence of the ability to construct a coherent explanatory essay using information 

from sources. 
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Writing 2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they are writing 
about and supply some information about the topic. 
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Nature Spy • Unit 2 • Week 2 



 

Common Formative Assessment-Argument (Opinion) Writing 
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Student Prompt Read about  how things have 

changed in Then and Now. Listen to a story about 

a coyote that brings fire to people in "How Coyote 

Helped People." Think about which selection you 

enjoyed  listening to. Write a sentence  about it. 
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Unit 3 • Week 5 • Then and Now 16 



 

 

 

 
 

Connect the Texts 

Argument 

Arguent " 

Then and Now 

 
 

 

Student Prompt, p.96 Read about how things have changed in Then and 

Now. Listen to a story about a coyote that brings fire to people in "How Coyote 

Helped People." Think about which selection you enjoyed listening to. Write a 

sentence about it. 
 

 

 
Writing to Sources Read aloud pp. 6-9 in Then and Now. Then reread the folk tale 

"How Coyote Helped People" on page 495 of the Teacher's Edition. Ask children 

which selection they enjoyed listening to more-the selection about how things have 

changed or the story of why coyotes have white tails. Have them explain why they 

enjoyed listening to it and record their responses in complete sentences on chart 

paper. Have children write a new sentence or copy a sentence from the chart paper 

that states their opinion about their favorite selection. 
 

 . 4-point Argument Writing Rubric 

Score 
Statement of 

Purpose/Focus 
Organization 

Development 

of Evidence 

Language and 

Vocabulary 
Conventions 

 
 

4 

Opinion is clearly 

conveyed and well 

supported; 

response is 

focused. 

Organization is 

clear and effective, 

creating a sense of 
cohesion. 

I 

Evidence is 

thorough and 

persuasive, and 

includes facts and 

details. 

Ideas are clearly and 

effectively conveyed, 

using precise language 

and/or domain- 

specific vocabulary. 

Command of 

conventions 

is strongly 

demonstrated. 

 

 
3 

Opinion is clear, 

adequately 

supported; response 

is generally focused. 

Organization is 

clear, though minor 

flaws may be 

present and some 

ideas may be 

disconnected. 

Evidence is 

adequate and 

includes facts and 

details. 

Ideas are adequately 

conveyed, using both 

precise and more 

general language; 

may include domain- 

specific vocabulary. 

Command of 

conventions 

is sufficiently 

demonstrated. 

 

 
2 

Opinion is somewhat 

supported; response 

may lack focus or 

include unnecessary 

material. 

Organization is 

inconsistent , and 

flaws are apparent. 

Evidence is 

uneven or 

incomplete; 

insufficient use of 

facts and details. 

Ideas are 

unevenly 

conveyed, using 

overly-simplistic 

language; lack of 

domain-specific 

vocabulary. 

Command of 

conventions is 

uneven. 

 
1 

The response may be 

confusing, unfocused; 

opinion not sufficiently 

supported. 

Organization is 

poor or nonexistent. 

Evidence is poor 

or nonexistent. 

Ideas are conveyed in 

a vague, unclear, or 

confusing manner. 

There is very 

little command 

of conventions. 

0 
The response shows no evidence of the ability to construct a coherent opinion essay using information from 

sources. 

 
 
 
 

 

l @J commo_n2o! ! State_ Standa rd      j   _  . -···- .....  -·-·····-·- · -  ··---..· -·-·------- 
Writing 1.Use a combination of drawing, dictating,and writing to compose opinion pieces in which they tell a reader the topic or the name of the 

book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is . . .). 

17 Then and Now • Unit 3 • Week 5 
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Narrative Writing 
Kindergarten 
Common Core-Appendix C. 

 

Narrative process piece produced in class.  “A Visit to Disneyland.” 
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Narrative Writing 
Kindergarten 
Common Core-Appendix C. 

 
 
Annotation 

 

The writer of this piece 
 

   establishes a situation by naming a place. 
o Disnand (Disneyland) 

 

   recounts several loosely linked events and the order in which they occurred. 
 

o I had a fun on vacshne (vacation). . . . I see lot (lots) of rids (rides). I went on the mader hon 
(Matterhorn). . . . I went my house. 

 

   provides a reaction to what happened. 
 

o I had a fun on vacshne (vacation). 
 

   offers a sense of closure. 
 

o Iwentmyhouse. 
 

   demonstrates command of some of the conventions of standard written English. 
 

o This piece illustrates consistent control of beginning-of-sentence capitalization and 
end-of-sentence punctuation. The writer also uses capital letters appropriately in the title of the 
piece. 
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Student Sample: K, Informative/Explanatory 
 

This informative report was produced in class, and the writer received support from the 
teacher.  Common Core, Appendix C. 
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Student Sample: K, Informative/Explanatory 

 
Annotation 
The writer of this piece 

 
• establishes the topic in a title and goes beyond the title to create a context for writing 
about frogs. 

 
o Today befor (before) We had riyda (writing) groos (groups) Mrs. red (read) 

us a strorry (story) a baowt (about) frogs. 

 
• supplies some information about the topic. 

 
o It has 2 bac (back) ligs (legs) and wen (when) it has 2 frunt (front) ligs (legs) its 
tal (tail) disupirs (disappears) . . . Then the scknn (skin) gets to (too) little and the 
frags pol (pull) off thrr (their) scknn (skin) . . . 

 
o Frogs lad (laid) eggs that look like jele (jelly) . . . 

 
• uses additive (adversative and temporal) linking words. 

 
o . . . and wen (when) . . . Then . . . but . . . 

 
• provides a sense of closure. 

 
o It gros (grows) bigr (bigger) and bigr and bigr. 

 
• demonstrates command of some of the conventions of standard written English. 

 
o As a kindergartener, the writer demonstrates remarkable control of the 
conventions of standard written English. As this was a process piece, it is 
reasonable to assume that the writer received feedback to correct possible errors 
with capital letters and periods. 



22  

Argument/Opinion Writing-Kindergarten 
Common Core-Appendix C. 

 

 

 

Annotation 
 

The writer of this piece 
• tells the reader the name of the book (in the title of the paper). 

 
o My fabit (favorite) Book is do you Want to be my FRIEND 

 
• states an opinion or preference about the book. 

 
o . . . my fait (favorite) pot (part) is the hos (horse) 
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Example: Scoring Kindergarten Common Formative Assessments 
 

 
Scoring for all Writing Common Formative Assessments will be documented 
on the assessment table/rubric created for each writing genre. Please review 
the sample of writing assessment data below and how to calculate the 
percentage of students for each level of the rubric; 4, 3, 2, 1, and 0. 

 
One assessment table per grade, and for each class will be used to document 
students’ scores. If a school has two Kindergarten classes, than two 
assessment tables/rubrics will be used to document the students’ scores for 
each class. 

 
 

Narrative Rubric: Example of Scoring 
 

Grade K 
 

 

Score 

 
Narrative 

Focus 

 

Organization 

 
Development of 

Narrative 

 
Language and 

Vocabulary 

 

Conventions 

Total # of 
Students per 
score/Total 
Students=% 

4 16 15 1 1 3 36/217=17% 

3 17 25 20 30 12 104/217=48% 

2  6 9 14 25 54/217=25% 

       1   16 1 6 23/217=10% 

 
 
 

0 
 
 
 

Total: 

      
 

0/0=0 
 
 

100% 
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Narrative Rubric:  Rubric/Assessment Table 
 

This template will be used for each Kindergarten class 
 
 
 

 
 

Score 

 
Narrative 

Focus 

 
 

Organization 

 
Development of 

Narrative 

 
Language and 

Vocabulary 

 
 

Conventions 

Total # of 
Students per 
score/Total 
Students=% 

    4       

3       

2       

1       

 
 

 
0 

 
 

 

Total: 

      
 
 
 

 
100% 
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Informative/Explanatory: Rubric/Assessment Table 
 
 
This template will be used for each Kindergarten class 

 
 
 
 
 

 
 

Score 

 
 

Focus 

 
 

Organization 

 
Development of 

Evidence 

 
Language and 

Vocabulary 

 
 

Conventions 

Total # of 
Students per 
score/Total 
Students=% 

4       

3       

2       

1       

 

0 
 
 

 

Total: 

      
 
 

 
100% 
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Argument/Opinion: Rubric/Assessment Table 
 

 
This template will be used for each Kindergarten class 

 
 
 
 
 

 

Score 

 
Statement of 

Purpose/Focus 

 

Organization 

 
Development 

of Evidence 

 
Language and 

Vocabulary 

 

Conventions 

Total # of 
Students per 
score/Total 
Students=% 

4       

3       

2       

1       

 
 

0 
 
 

 

Total: 

      
 
 
 
 

100% 
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Reteach the Common Formative Assessments 
 

Teacher Modeling: (Whole Group) 
 

1.) Teacher will use the Narrative, Informative/Explanatory, or Argument Writing 
Task that was originally assigned to the students to model with the class a task 
that received a “4”. The teacher will model with the class the parts of the writing 
task that responds to the prompt given. 

2.) Teacher will create anchor charts to visually display in the classroom the 
following: 

 
Narrative writing task should include: 

 
 Facts and details 
 Character descriptive words 
 Transition words 
 Sequence of events 

 
 

Informative/Explanatory and Opinion writing tasks should include: 
 

 Main idea/Facts and details 
 Transition words 
 Sequence of events 
 Opinion is clearly stated (for opinion writing) 
 Evidence cited/text-based evidence 
 Description/comparison of the texts 

 
3.) Students should be grouped into two groups: 

a.)  Those receiving a  “4”, and “3”, 
b.)  Those receiving a “2”, “1”, and “0”. 

 
Student Work Groups (Small Group Instruction) 

 

1.) Students who received a 4, or 3 will work together using teacher 
modeling and anchor charts to rewrite their original writing pieces 
using the indicators bulleted above. 

 
2.) Students who received a 2, 1, or a 0 will work in a small group with the teacher 

revising and reworking their original writing task. 
 

 The reteaching of the writing tasks is necessary to help students 

understand the components of the writing task providing students with 
another opportunity to practice their writing skills. This process will 
also enable the student to replicate this process when they are given 
another writing task that is similar in class and for their Reading Street 
Unit Test. 


